
ZO 096 307

AUTHOR
TITLE

INSTITUTION
SPONS AGENCY
PUB DATE
GPANT
NOTE

ERRS PRICE
DESCRIPTORS

DOCUMENT RESUME

95 SP 008 437

Ilinskoff, Father Hirsch
Increasing Teaching Efficiency through a Program of
Personal Development and Enrichment of
Perceptual-Linguistic and Motor Skills in Prospective
Teachers. Final Report.
Southern Connecticut state Coll., New Haven.
Office of Education (DHEN), Washington, D.C.
172]
0EG-0-9-161286-3399 (031); OEG-0-70-3404
54p.; Filmed from best copy available

MF-$0.75 HC-$3.15 PLUS POSTAGE
Curriculum Development; *interpersonal Competence;
*Language Instruction; Program Effectiveness;
*Program Improvement; Special Education Teachers;
*Teacher Attitudes; *Teacher Education; Teacher
Programs; Teacher Workshops; Teaching Skills

ABSTRACT
The over-all purpose of this research project was to

improve teacher efficiency in the undergraduate special education
program at Southern Connecticut State College through the training of
prospective teachers in the following three areas: interpersonal
skills, attitudes and values toward minority groups, and clinical
teaching approaches for language. It was hypothesized that the
experimental groups attending workshops in each of the three areas
would improve their interpersonal skills, acceptance of themselves,
acceptance of others, values and attitudes towar:d minorities, and
skills in the teaching of linguistics. The control group was
comprised of students who volunteered for the experimental workshops,
but who were unable to participate because of conflicts in
scheduling. Measurement of the effect of the workshops was made using
self-rating instruments before and after the workshops. Analysis of
the results shows that subjects in the interpersonal Skills Workshop
did not feel that they improved their interpersonal skills or their
acceptance of themselves or others. The subjects who participated in
the Attitudes and Values Workshop did not feel that they improved
their attitudes toward minorities. However, the participants of the
Linguistics Workshop did feel that they had improved their language
teaching skills. (HMD)
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CHAeTER

BACKGROUND

Since its inception, the goals and the content of this special

project have changed substantially. Thereiore, the history of the

project is briefly described to provide an understanding of how the

revised goals, the content, and vesults of this special project evolved.

Histora of

In 1968 a planning grant was awarded to the Special Edunation

Department at SouLhern Connecticut State College to establish a

program of peraonal analysis ae a component of the undergraduate

program of teacher pr::psratica. purpose o ti,e project was to

expose prosp,:cf.ive teachers to techniques of learning about themaelves

and the dynamics of learning.

In 1969, LA,c different arean of trainin were instituted:

(I) percf,ptual-moror training based on th,? movigenic curriculum (Barsch,

1964) conducted by Ray barsa, and (2) language training conducted by

Eleanor Semel.

In 1910, Barsch and Semel loft thP ta.;ulty of Southern uonnecticut

State Colioe. Conseqoently, it was nccessary to "re-think" the direction

of the pr) le(t. Faculty mcmLcrs with qualitications and interests in

the projoc: were enliscod to mthjily the project in directions that they

thought would be moet. productive.

On the basis the "re-thinking" of the project, three new areas

of training were instituted in .070. These three training areas

constitute the final content of the project, lad they fire the foci of
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this final'. report. Tbe6o Once areas arr (1) interpersonal

Skills Workshop conducted by Stuart Cerber, (2) Attitudes and

VPlues Woashop conducted by Arnold Fassler, and (3) Linguistics

Werhshvp conouoted by Esther H. Mi.nskoff.

C.mulral 00v1,

The 01.1 :r-aIl 6olt of Lhis Prolal was co improve teacher

afticieat:y threuzg! ionov;mtions in the conent of the undergraduate

trainir pc%Jarc. Education,

Trildoully, undergraduate Spcial Education training pro ';!ms

have stressed cour in 1,h1,, the stums :learn about the character-

istics of various handicspped dd woli metheds for diagnosing

and treating them. The stroes in such tl%itning programe b: been on the

handicopr,A 011::aa, ea..; aot u the qualitit: and nec d:. of the prospective

teacher. An underlying primise of this Spoolal kroject is that it is

as important to cow:inn:rate on the characteristics of the prospective

teacher it i, t.o concelarate on die charseteriscic.i of the handicapped.

A specinl 1 :do:4tion teachet ::attracts with her handicapped

student!. important for the prospective teacher to be

aware of perNok,Alty chocctvrjiitics and he voelal skills. In

mlist fwidd pobitrve pacsonality

characteties and social There i:,. ;Itowng evidence that such

gnidanc,.. Qr.11 p:Awided by stnsitivity training (Rogers, 1969).

ln addition 1:o having the yk::speetive teacher he aware of her

pervonalty zJqd fritt also be made dWieVt.! of the

ett;tude she holds towards hel ndi,zappee scwlents. A large pro..
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portion of Etl.cnte. in apectal classes, esprJcially for the mentally

retarded, are mambs of minority voups (Penn, 1%8 Vrosident's

Coilitteo on Mental Retard:Ation, ))69; FY.anks, 197; Hurley, 1971).

Consequently, thc prospective twIcher must be made we of her

attitudes, values, and stereotypes regarding minority groups.

Finally, it is necessary to concentrate on the educational role

proupective teacher. This, role is ill process of radical

t..han8e from that of n Leacher of a self-contained special class to a

reso;rve teacher who USE diaenostic And clinical teaching with

various tyr,a oi exetion,11 chiA(3r%!ri (1.no, 1960, To train

prospective Leacherc to take on thiq hew role 0: resource teacher,

thero masil dLvelopment of ciiasnoLiliv and -,:ewsdial skills in

areas such L&ovlav, perception, and academks.

:3urpove of this projt::ct has been to

improve toacht,:a: ,a;.cieoey In the uafArgr:Ouai:e Special Education

program throulL the trainire of tzocher:: in the following

the aremE:: W 1111:.;:rpe1J,m,41 ,?) attitudes and values

toward minority p-our.:, ,110 (3) clihixal s..,:achlag approaches for

I inguistics, or lalw age.

SreclEic Cool,; of AtQas

)flt!!/..pet::::+rul_kilk!...4a. The 1A.ht.r's prsonality and her

;Z, :116 a:e .3/pang hc, vari.,blos in the claysroom

qqd Ja6,.:0u, 1963). 11..2.,, hoen indic,:tiopp of increased

atlooaliv :na i !t:.41,1enta v.1.01 t.%.nchert h.i\e poALivv perconality

(; spy, 1905; Truax and Taiwn, 1971). it- seems



BEST COPY AVAILABLE

that:. it: may be possible to train certain positive tocial skills through

sensitIvity training (Schmuck, 1968; 4ogers, 1969). Consequently, an

InterpercOnal SkIllu Workshop which utiliecd techniques from sensitivity

training and exercises to develop undcr,:temiin.4 of sat and others was

lustituted AC p4rr Of tht5i special project.

The Interpersonal Skills Wekohop provided a loosay structured

group (rsperi,:,nec to help pl:ospoctive teachers iz.prove their skills in

communicatio:1, motwAl undzrstaadin, cad oup participation. In

addition, Lhey wero helped to anac, in breat depth, the feelings

aad intvrperEowl proceqs.,E, t: ,t, experienced in the group.

Oa b.)-is of the hat...eve of the Interporsonal Skills Workshop,

three hyp.,i,eve pcsited.

1. Subjcs who participate in the Intrpersonal Skills

Wor;:shop (Eli's group) vill hav increed Interpersonal

LkilIs when mapared with sublects who do not participate

in the WorlJ.LzT (C group).

2. the LIT2 :;.-oup 11,).c. iiIctcaued iAvccptance of themselves

when compared wIth r c C group.

3. lhe group win have incva acceptance of others

when compared with at? C group.

Attitude., c,ni Values Workilon. Most of thai prospective teachers :f.n

spzcial education at 'Southern Connecticut State College are white and

middle class. A large number o2 the handicapped children they will

eventually teach aro black, or Spanish neaking, and lower class

(Franks, 1971). Consequently, the Attitudes and Valucls Workshop was
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inatitureo fur the purpose of guiding prospective teachers to analyze

thair attitudes and values toward minority group handicapped children.

Au a result of this analysis, prospective teachers with positive

attitudes alld values toward such children were encouraged to teach in

erimn settireps. Ev.phasis was placed on moOlfying thnse prospective

teachers with uk:ative ottitueec am.; tow:ird minority group

children. If this did not ECIILI effeetivn with certain students, then

they were tr.-our7,!d to teach white., middle class handicapped children

in eurhurban settin4i.;.

Oh the of the wItta; of t.ht Attitudes and Values Workshop,

avec: hyvoiheLes we pro Ivet.,.6.

b,Jbjects who participate in t Att./Leduc and Valueb

Worksop (EA.v gro.ip) will have lest nesative views of

tfc.c culture of minorty groups :au j atureotypes when

c.,,mpre6 with stlbjecfc who Jo not participate in the

Workshop 62 group),

The. VA,v i:roup will hzive leers i:lar of minority groups and

greater jesire fur pk.r6onbl involvement with such groups

whc-u ecau:-:te0 with ?hi: C greue,

3. Ti;e glf.mp lz.me wore -;:usitivi: educat:ional values
Ft

for 1,q; trvriTaLed with C group.

.1.irwniN...c.ic!Lyortcultta2. The rv.i rule of. recent-cc teacher proiected

for future lipecial educators (IbInn, 1968) applie:i to teachers of all

exeepd.oaelitie.:, and not just teachers of the learning disabled

(Rey-II:Ads and Baloi, 3 972). The rikills of such a resource teacher are
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two-fold. rim, v4ile mmsc have Lhe z4bility to aelust telaing methodb

y..IteriAt the leltrnit4 cNvActu,ri4,ics handlcapriAd child,

vheth..:r he is,t.:c.n:.a:lv etioLionAl dikturbcd, li!arriing

dizaile. 2n :tdeition, %,.41:.0. Lay, :MlIty to provide sppropriatc

tvatiling actiOtlec kyl area;, porraption,

Thn c:e!,,ina,.; to train. ixoillcctive teachers

iu boo: of LIA:;:e LiN adltlet tierocia and matwaiais

to any typ e%eur.ic-nal to provide appropriate

tat:tho taa-..ertal. 2n t! Qrca of

To ri.:111 LO ad]ust their trwtho4s aud materials,

a prrxtivo..: tN:au haloastration worhebope. The

prot.portiv yore Z:laihed methods ani mareriAs for

three: of clerLn: prc-oo-iv!,; blaa, lower class

pre-schvo14:c:1; ue.ntally

Tc triAU rro,pcctve tehert aprropri:.:te teaching methods

and i t ' LL.1 t' i _431/41 1/4:a under-

lying 7.eet e!! McCarthy,

and uar i.l!conpassod by. this

=del h.lvE oilctively io types of handicaprd

chilrtm 0AineLvff, 1967, W!',:e711, i 14',31 -Nrospeetive

teachers wilre tO .hc teii;j1ing activitiCS Of the >lri,1 Program

for Develmoni:; Lingnage (R;Insisoff, Wieeman, and Minekoff, 1972).

thi of the niruce oC Uorkt:hop, the iollowthg

hypotheses were posited.
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1. Soi)je:.s porLi4.4ptv to tho 1.1-emisio. Wo4:hvp

will hAv6i vory po6i.ive cht: the

d..?v lopm.nt h4udiaepir0 chlWrel:: car, hq i2fluwuv6

vmparcd 60.%1V.GCS who v'46 porcivinatte

th (e

Thv L vill mcl.v pv:ALIvc aLat certain

to,:cLitkes Oaei:W bk. 4-t.1.4-h4...0 vitf, viler!

1."!:%; C :41

N

1 givou;:. 0.11 Avu mnv teeILItmu al'oet their

t. 41vv41.vp tivvvitiv and ol,ilities in their

altw4./.0, 1.114:11 v:emLlave.: %AO; C ttroup

11.
I,

6ro4t1) ch*w. positivk: fct..11.a 41. out their

Lval:L41%,.2 dizi,310; u,h4, "Lorzni;..of pt.obiemlA vi thoir

%-;;101 W.1.01 the C group.

5. gri4,p 4..Yry ieclin;0 aout t1 6ir

Lo probl, of thcir

O,L ..oxpz.rv0 wixh C z4roup.
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rtql ttile sa' r
4 '14 . 4 .0k. "441e 4 t: n.

uOec4ic.I. Cture mre three E ,sroupt corrospon3int; to each

of thn cl:.i'torer!* -awe vf %lin:tt. The :'ollovieg are tho

abbreviLioll* vf ,roup4;

- leru4p.,vson,11 Uorbnap,Tc.

12 . tax.T i Atulcutis en. Voluee 1 c,r0,hop,

4.11 Linguat::ict.
4..

Thure u4t.. cue C 1.roup wh1:11 ,:ompurvd LA) each of the thrtu

E gruqqt.. 1/47 4:rcoy %,"T 41( ha4 voluateur.:d for

the I: ov.Irs, b.a vet-e ilic11.0;1d z)ccaL,:! c ..cheduling confl$.cts

r u:ize ia :hat all St= had volunteered

to participate in Lin' -111-).,%:-- woKthops.

Thu cl.:arac0.,IA:L1,.!v of t:.:7 C Id C groues are shown in

TA>le 1, Lvv,erN by 11:d mar:: ::I C.).2: th3u the three E groups.

lhe arm:rt. of the x!Jtio of to =les.

None of tht, iOr tht, groups.

GT.M11

or. A.

aa C-r.tiv1;

0

is

OOM,1011,..11111A 400

17

13

0

3
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vATIA: reruite6 for tlio rrojvet duriw; th(4 fizst- wea. 0S. each

vkm*tur. Tnci, prok)ct dilocvor: lxpl*ined tht! project to vach !$pecial

oducativa Ow LioyhoNo&t:, :noior, anl meaiQ love. Students

who w.:;.4:e ittuvre:ivQd IN.111..ickFAin& v onv., two, or :i1X ubrou work-

uhops iillQd oot shop Lohajulu$

we4A4 t1)4;.,n 67:1,-4).QJ INiviti of thc tin,ms at whia thy: greateur

inarbut of vvIonLcerti VVrt:

nNa 0!: thc.' thre.t worhde..)i Invol.v(:d mCVly E,:;ioris of two

h.Joru tharin,s the brat: hch:lou .,41 wore pre-tehted, aid at

the 14:Lt v.hcy worct po:;t-tcuted, ENC1X workOlop had 12 to 38

vtudentE:

1:0C4:!Vs6t1 p.:11.1PtiOn in 0,o worshopb wa:; voluntary, attendance,

espaoiy jvv:Lft exalt, WML The.gef.ore, only Ss who

attoadoi 11 o:o. 72 wori,.!:hop mies3 4i4; fOr Lhe

vtarisric:4

Thosc: volu4to4ed tc vw1,10patce A.n projvot worL-

p, ),':,it owld L) ho cf problevts were placed in

the 12. grocT. C zi;rovp \;., 07, pi.vstod L. the awe Uoss as

the

tit tho vnd ;,tit chch ae);m:*tv, udtints in etch workshop wadQ

cvalu&tiohh, The ev4ln3tion for:1 AppenOix A,

Falow1141. z descriptlo the specifjc rot use6 in euch

of the:. thl: WorIvAops.

14o&shos thi.s workshop the "T-Grone- ft.r.o....v....."... ...~.;r4IN10.8 *

style of optrp-en3ted dlActleA.ou was nsod. ThE leader wc.%. non-directive,
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but provided obervations intstpretationa, and smagestod activities

to help the group exploro and revolve issues aa they emerged.

'1 terra wove traininlj, exerci'ses aiwkd inareasing specific inter-

petonal 0Aills, such as colTATnication, oboorvation. owpathy, teamwork,

comp;:titiou, vru.41.-buildSz#, leadorship, and group docieion

51a10.og. lh odaition, th;:re were hvief lectorot: and thoorf:tical present-

ations xelaLed to ch:: ttxootence bnsed leaLoings o vho T-Grovp eNercises.

ExpI. cit. skill tralulug was tiud Lo oet;pond to the group needs. For

examvles 10-vor;iol" w,:t6 ro anclyz;a ?:.roubled interactions.

Studenta wtwe 4s.V.ed vo 014qm:civet; at..1 those in or out of the

group wolm there was problm, Fee6back aud discussion then followed.

There s.'Llf,1 VS0 "appll.eat1c41" exarcisivs end discussions in which

cnsidratio)I ;:as :Oven co the relewnce and use of worVshop learnins in

everyday speci1 -ducati.on te;:sciug.

Attitoth: zo:I Valws Worl,eh;:p 10 bevo the students become aware of

their atEituti, wimor:it,y chtc( were extensive, intensive

discussions, Sl:at of chts srly batLed 1n Cie items of the

Autitukies aud zzu,.)kts etqc ..p)idcd Lo ana4ze their feelings

toward V41:i0Us minority groups in different tyN.s of vituations,

Toluodity :t.ttr.iones' Ott1V.Ilde:t. 80 WOTO NaitiVe toward

miuority vvIrips, yeadinw,, 1eCLUni,r0 We used. Movies

such Rietory La,t, ol en L.71.1a.(i'' narrated by Bill Cosby,

"Derri:k", which is about a 1:.t.dck a i;hccco school, and three

movies on e.herLo se.hools in 1,11.w of k. City it1,3 Chicago were used. Roadings

intivdtd severzll ..kritholoOes of bi..ick poetry an0 descriptions of lunor

city movements. Some ot the gurst lecturers were a block director of
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3. edtiktioa, .he oirecl..or of re&:,donti.sl o.are at the New Haven

Rf,giouvi Ccntar, au.4 a drug addic.t. The purpose of theo4 presentations

.425 LQ *ttichnits J. ti.. emFAhi,e,r, wl.th urinority groups end

theil iu discrlmiwtory Futting.

Tn tr4iin k,tui4:,nt* to pvovide lauguage

d;,,Ne.lurw.4.ot aotiv.ti. i a laceromo:Lt4Taui,),, :1-,yrolich was combined N.:1th

a 1.eacti:mtl. runznivrnt.:,1 to lamming L. t workhop wao the premise

that studenc8 czm bc.st )t-%rn to teach 1.r. aLAWelly teachine Every othcir

weekly session ;;,u duvoicA t. ao6criptionii ,y,nd damon$tratiou* oi various

activitie. At L.;,.Q bOV!::0. 6tAvic,ntc would try the

activities witlt .1:u,l(?!itt;. la the following weekly

thq :':flu..1 z;u indJviiival child.

1're-sc4u4.l cbilerea wen:. VOr du; yvvcv.c.1.4111 beeaubc moat children

thi!: 1evt.1 1411Sti trainj.ng, Evcry attWeat frpt:Ilt two SQL,SiODS

w:Ith each of LiN,

proviActm

follouizw, 1\14t, oi c;d16ren (for 41 total of six

onuvil :ti 5 .v1;;14 eitrol.id the labolnaLovy

CO)X)Wc1..:.1.

11:0: .:. 0Y:t Si;; dn'y cetitkr, and
1

z.n the uorlfery school

rdd

1;:i)i1:11.4 cotwc-ptix:il wodc

the iiY it of 1..!,.)Thc1.100,..: Wyk. McCarthy, and ]irk

196), wer evt-!: interpvel.

Ty, ;.:6611..(on, all 17,!..-,01:,tc.J r!.,ide,d, and
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everyday .rma wero usek;. The teaching setivities of the 11(M Program

for Developjug Lanwage Abilities Glin,4toff, Wisomeas & Minskoff, 1972)

wi- ut:ed. The stu&lats were traiaed to adspt those activities to the

specific learning characteristics of e ,;,ch child with whom they worked.

ip4A:OAVjfkV 1.0.:f2V.riXDO:Itr

kits,132111jkiUV:Volhial. Two measuring instruments were used

to evOmate titwOvrits who participated in the interpersonal SlAills

Workshop. Thki iniorper:,onal Skill: questionnaire (IPSQ Form P) was

developed foe tJ prujoot 13.E D.ceelf., WWI). Th.: Form is a 20 iteni

self-rating oc0e which Ineatitt, :itich broad intt,xpersonel areas as emotional

stability, und,!ratanding of svii: and OLliv0::, ability to comunicate, and

group mannt (t.wn) rcTort,s. a test-retest reliability

coefficiern: u .67 for 0 woovial education undergraduatc.s over a three

week irt(7.fv,A.

The :,COOSI $nstro-Nent wAd w;if thk. bcIf-oLhor Scale (S-0 Form,

0.,veloped by 6crger Ths scale yield8 two scores, self acceptance

Aandacccpi:ance of oLlwv:i. Tho skS: ac(.cpt,h,:o 41epects of the scale

mcaures t;u: extent- to %;1;f:li its parson copt:J, uses, and values his own

stand:Av:i, imJt3via2 i 3. ht.r.;, 36 11.enu, i:.or the ctqf

acckipt611Qe 1.calc tlialicy coefficients ranging from

874 to .9

The pc,:,:-ptI!CC' ui other', aspQct the scAel weasuret; exLent to

wbich ocQc.pt!3, zel.:)te:, 110W1 (+clic:)"t.; as pt-cm3, Thi.re arc

:t.' fox thk., oON:ve. $c;loh. with 5p1it half

reliability coefficients ranwkug frota .77 to (herger. 1952),
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Iloth thv 1PSQ urld the $-0 torms are comploteXy roproduced b

3f0 Wr0:!ihoLl, The Avtitudes and Values Scales,

which is 141.-wn in it. k catirety .iippcndix A, W6%; dqviseqi tor this project

by prol:ct di;:;ctor, Thi7.3 t6 item tAcinz; ....scalc was, in part,

baseJ on th et.mot (.4,v(If.)pd n7onc.c WN$9) anJ Rohintwn (1971). This

sosie uwasurob Lhroo view; :An6 sterootypes conearnIng the

culture of minority group, the &True oi pcx*onAl involvemnat with

ulnovity .e.roup, and ths: vicvs OD the tyt l! of caucatioa that should be

given to 11.:no,:l.ty

Tim rc.Lest i hil ity fot the lb qv in the

(1 group j. :r i.od of thm, bcr.wc.eo th4:1 test and the re-test

was 12 wt:'oks., veliability coefficient indicates that the variables

measured 1!.y it AiLlm.ie Azi6 VaLni%* overtime.

,laNw.: Thc, 116ring .Scalc was expro$sly

Oevised fQr thi!, prolLct by. thc project ditLctor. This scale, too, is

in Aprond:t% 30 variablet; measured

with 6.i : tl)c stu6ovi ovu

4

1,c oe;y..,. to ALcis ehild'8 SiNuloment

,n 3pacitic LacinFA, in Ow curriculum 1:or

provctod teach.lne;

tLe :itodnt'S proj,-.ct-eJ

the stuCint's projected ability to provide rome0iAtic.1.4,

6. tho clas6room cljmte.
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7. discip3ipm, altd

60 teschime utrate'411eg for children having learning

The toot: - re-teet reldbility coefficient (.11:. the 16 Sp 1.n the

C groap .(.6. The period of tA betvenei5 tho 1,itst and the re-Lest

wac 12 wcelc.., rtliability coofaciwnt Llgt variable

Illeasure0 by dle lArolita1.c1/4) Rating Scala ari
. relsvivQiy stabile over time.
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Ths difteretaceh: of the i .axd C sublects' telt-ratings before

an.d ai.vt::r the wor&Olope. conar,itxte aie ba41c data of. thi,a project.

Such *Willect.Ixe dt celd to more appropriatkly annly2ed with

flop ;Jralustrio Th4meforc,, riquaviti were uaed for all

dato .1,halyv:s it; projeot. The6;1 chi Scui,VOS wara avplivd to :::ach

item of ail the 1-.:it.ing sci,i1c$ rather than to tot...a1 scores bees:118e the

individual 1.t nvolw difforinf, foci ot interest to this project.

jataa.w.42:4I.LLWqr,Vhoil. The intpertional si&ills of the

E.1.1, and C groups wr.f. ,Ith Lh4. interparsonal Skills Questionnaire.

The chi 6,:luart, valuea for th4: differ.erwo sores of the Ern and C groups

for 4:11,.:h ci 20 itms qoeEtioiatiii.re arc iv Table 2
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10.0.0.004IW.W.00000000000000.006.0.00.0000.041000.M.W0W0..*.0.0.10.0.0
TABLE 2

Chi Square Values for 11.111s sn4 C

Croups ou Interpersonal Skills Questionnaire

IT'EM NO. Chi Sqvare ITLM 140. Chi Square

1 1.60 11 2.42

2 .24 12 4.04

3 ';:.141 I'' 3.94

4 1.18 14 .80

5 .50 15 ,24

, 6.81 * 17 2.28

8 4.44 18 Z.00

9 0 19 2.8b

10 . r.).60 20 4.40

*Signific.:InA at ,0:.: level

**Significqnr i-t .01 :vet
0 I 1 0 0 00 0 0 4* O. 00 ft* 0 0 0 00 0 00000000000.0000

St:Ati*t.l.c1 tal:7 obtained for only 2 items, item #6,

"I live up Y.C. uN ideals," and e.,ri an influer,tial member in

group:. 1 b,5.!1 ::or. to." i8 poss:Lble thA. the Eyt. subjects felt more

iufluent1ifl gn:,dpfi as a revtlit OwIr exp,?ctence61 in the

oorkshop. Lhe evcr-011 fj,ndings of the

Interperou.ii Questionnaii: do it support the first hypothesis

coueeraing lnofeai.:ed interpersonal s10.1.1 c,f the E group.
IPS

The ua,jectf,' acceptance of self w measured by 36 ftems on the Self-

OthcrIllecJAsquarevalfortileE,and G groups on these items
liS
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Tab)u Tno followiug i.i watt the oniy ono 1:ound igaiticaut

out oi the 36 items, "11,,c1 1 helve ti addres s group, I t 6ol f eolucieua

and ktvo difficulty saying thiogs w1l I Thie. iCc, 1i item #7 of the

74,.15CE 3..,

Chi Ss.oLu4?. V.:lui:: for 1?,Ips .sad C.

Grouppl on it.cenoe of !..:.::.If it.,.=:. c:. ficili-001 Scslo

rms) NO, Cbi Squan'! ITZM , Uil Square

1 .14: :341 1.20

r)
, 64 3.5 2.88

6
1.1 .1b

7 .10 38 2,24

8 1 n't 4.;0 .24

9 2.30 O., 2.3

1,96

12 1:-.:i Y.') .48

..., :.46 48 .18

14 i.11 5i 2.38

15 I.
2.12

.af ...'."
rc
.:(-1 A '0,

le. 2 1,1. 0 ,13 5,6!)

.02

2.4 .30 o2 2,61

.1..2 63 8.76 *

;it 6: levci
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invoivas the 'airs Coro

po!.:1xlvt: 00%;:, of thq:ir titatw.: in ti group, Bowever, the over-81L dota

in TobIi: '61 not .,t;Ippol,t the s000nd hypotheis eolAi.rning the imreazed

soli ac,.7Lrt.r.: of Ch.. k:11),;

The sulc.!ci:' ()then!, );,:A1iw1'.:...3 by 28 items o thi

Solf-OLhe-k MI! ..ietAato vAut:6 f.ot ;,nd C .aroupt4 on these

4. k:1!,:: oi Ow chi usrvs; for Lhoe item IN:)m

of Coo ,; ir,ocAe.$-;Fs concerning

the jricve-i:;,.6 :,cc.-ptonee f.he

Chi :quare. V.Aut:.:, i.01.. 4:he P.1./. ank.3 C

01.0.(ty

ra.1.4 N..

on i,..,:c...pt2nce of 01.1,-r.3 item:: ill z:c.,!lf-Othec Scale

(M-1, Scimrt. u}:,/, NO. Chi Square

t.3 :_ ,18

2.oe .;,..1 2.O4

66

,..). 1,24 ....n'' 3.32

:::.:
:'..93 '''.1 123

'.:.i
..'U 49 2,.!i0

...,:!1

,.,
.4..7

,. 1,64

2t) Ai. 54 3.50

27 2.0A 5 1'.
:.i.04

30 .4,68 57 .W2

,:l.: .11:' r..10 3.64
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Of the S4 chi squares un the data from the Interpersonal Skills

Workshop, only I were significant. Althoue,h there may have been some

funprovewent in the
rips

subjects' perceptions of their role in

groups, it must be concluded ,that the over-all data do not support any

of the 3 hypotheses regarding the effects of the Interpersonal Skills

Workshop.

Attitudes aud Values Wor4cL412 2. The attituous and values of the

EA-V and C groups were measured with the Attitudes and Values Questionnaire.

The 63 items on this Questicmaire were divided into 3 categories; those

involving cultural views of minority groups, personal involvement with

minority groups, and educational views of minority groups.

The chi square values for the 33 items involving the subjects' views

of thi culture of minority groups are in Table 5. Three of these
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TABLE 5

Chi Square Values for the EA.v and C Grolps on Attitudes

and Values Scales Items en Cultural Views of Minority Groups

ITEM NO. Chi Sqty3re ITEM NO. Chi Square

1 3.20 35 1.87

4 2,11 38 .41

5 1.80 39 .90

8 6.55 * 41 1.99

9 2.51 44 2.69

1]. 2.44 46 5.29

12 1.62 47 1.95

13 .43 48 2.99

15 3.63 30 2.86

17 1.11 51 2.53

19 3.59 5'1 2.32

23 2.1. 56 8.51 **

24 .78 :9 1.87

.28 3,06 b0 3.32

30 6.55 61 2.95

31 3,41 63 4.03

34 3.45

*Sic_Intft.:ant at .05 level

**Significant at .02 level
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33 items were significant:
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item #8 "It is more important to teach black, re.:arded children

to respect authority than white retarded children."

it #30 - "Black women have mare children so they can get more

welfare money."

item #56 - "Black people are not: ready to have full job and housing

equality now, but they will be in the future."

The significant findings for these items in,ii.cate the beginnings or"

positive changes in the E
A V

subjects' stereotypes regarding minority
-

groups. However, because of 30 of these 33 items were not significant,

the first hypothesis coneernitlg the less neotive views of the culture of

minority groups of the EA.v subjects must be rejected.

.
The chi square values for the 21 items involving the subjects'

personal involvement with wiecvity groups are in Table 6. Three of these
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TAPLF 6

Chi Suture Values 1:or tho and C Groups on Attitucles

and Values Scale Items on Fer$onll Twk,lvement with 1:inority Groups

It EN NO. Chi Square

4.2S

.72

11EN NO.

;:9

Chi Square

1.05

1.36

10 2.35 37 8.56 **

.42 40 3.38

16 3.11 4'

18 49 .38

6.24. ** 53 .03

.00 54 .00

2 5 4,74 57 1.42

'1 "j 1 2.83 58 .65

62 6.00 *

*Significant Elt .05 level
*NSigniz:icant at .02 level

chi squares were siglifican::

item 4;20 - "I am afraid of bl4ek people."

item n17 - "If I learned that on of my student's mother was a
drug addict or gn r.letAajic, I would try to help the
child and his mc:!.:r."

item :412 - "I would rather tea,.h minority retarded children such

as Puerto Ficans a::d Indians than blacks."

The findings for item em are especially important as they seem to

indicate a reduction in fear of minority zrcups on the part of the EA v group.
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These fiAdingS sucui to indicate the beginnings of a desire by the

EA-V
group to have greater personal involvement with minority groups.

However, because 18 of thA 21 chi squares were not significant, the

second hypothesis regarding the greater desire for personal involvement

with minorities by the EA group cannot be accepted.

In Table 7 there are the chi square values for the 20 items involving

the subjects'.views on the education to he given minorities. Two

TABLE 7

Chi Square Values for Eti-V and C Groups on Attitudes

and Values Scale Items on Educational Views of Minority Groups

ITEM NO. Chi Square ITEM NO. Chi Square

2 2.63 36 5.61

6 1.72 43 5.92

8 6.35 * 45 .56

13 .43 48 2.99

21 6.65 * 52 2.52

23 2.-.3 .55 2.32

26 .86 59 1.87

28 3.06 60 3.32

31 3.41 61 2.95

32 .72 63 4.03

*Significant at .05 level

of these chi squares were significant:
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item #8 - it is more important to teach black, retarded
kril ABLE,

children to respect authority than white retarded

children."

item #21 - "If a retarded girl becomes pregnant, she should be

thrown out of school and she should not be allowed

to return."

Item #8 was classified in 2 categories because it involves cultural

views of minorities and resulting educational measures to be taken for

these cultural characteristics. Item #21 involves general administrative

policy rather than specific educational treatment. Therefore, these

findings do not support the third hypothesis in which it was predicted

that the E
A-V

group would have more positive educational values for

minorities.

Tie over-all findings for the Attitudes and Values Questionnaire seem

to indicate only the beginaines of positive changes in the EA group in

terms Qf dispelling some common stereotypes regarding minorities and a

reduction in the fear of minorities.

Linguistics Workshop. The items on the Linguistics Rating Scale were

grouped into e8tegoties on the basis of the variables measured. These

variables correspond to each of the 5 hypotheses projected the EL group as

well as supplementary information. The chi square values for each variable

are shown in Table 8.



-25-
BEST COPY AIMUCLE

TABLE 8

Chi Square Values EL and C Groups on Linguistic Scale Items

Variable ITEM NO.

6,

16,

7,

17

10

Chi Square

I. Degree e influence on
handicapped child's development

II. Stress on Teaching the Handicapped

III. Projected teaching abilities

IV. Present diegnostic abilities

V. Projected diagnostic abilities

VI. Knowledge of diagnostic tests

VII. Projected ability to remediate

VIII. Knowledge or remedial techniques

IX. Stress on discipline

X. Classroom atciosphere

XI. Knowledge cf restructuring
strategies

XII. Ability to restructure

1,

2,

3,

11,

22

23

24

25

26

19

20,

28,

30

8, I3

9

4, 5,

12,

21

29

11.64

2.09

10.66

1.06

13.86

10.16

9.88

15.62

1.40

1.46

1.28

0

*

*

*

*

*

ignificant at .0: level

The first variable listed in Table 8 involves the degree to which the

sujbects believed that handicapped children's development could be influenced

by education. Items #1, 8, and 13 were combined for this analysis. The

resulting chi square was significant th,,reby supporting the first hypothesis

in which it was predicted that the El -,,ould have more positive feelings

that the development of handicapped children could be influenced.

The second variable in Table 8 concerns the stress that should be given
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to certain teachings for the handicapped. The chi square values for

this variable was not significant; therefore, the second hypothesis

must be rejected.

The third variable involved the subjects' evaluations of their

future teaching abilities. The obtained chi square value was significant,

thus sepporting the third hypothesis in which it was stated that the EL

group would have more positive feelings about their abilities to develop

specific skills and abilities in their handicapped students.

The fourth, fifth, and sixth variables listed in.Table 8 are related

to the hypothesis which concerned the subjects' diagnostic abilities. The

Chi square for the groups' evaluation of their present abilities to diagnose

their students' learning problems was not significant. However, the chi

square for the groups' evaluations of their future abilities to diagnose

learning problems was significant. In addition, the EL group felt that

they knew sig Ificantly more about diagnostic tests than the C group.

Therefore, these findiegs seem to support the fourth hypothesis in which

it was predicted that the EL group would have more positive feelings about

their abilities to diagno4e learning problems in their handicapped students.

Variables 7 and 8 in Table 8 correspond to the hypothesis concerning

the subjects' evaluation of their abilities to remediate their students'

learning problems. Both the chi square for, the subjects' projected abilities

to remediate and the chi square for the knowledge of remedial techniques

were statistically significant. Therefore, there is support for the

hypothesis in which it was stated chat the EL group would have more

positive feelings about their abilities t:) cemediate the learning problems

of their handicapped students.
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Additional data was obtained for the variables of stress on

discipline, classroom atmosphere, and restructuring strategies. None

of the chi squares for these variables was significant. Of these 3

additional variables, the only one that was explicitly covered in the

Linguistics Workshop involved restructuring strategies. There was an

attempt to train the EL subjects to modify their teachings methods and

materials when the students were not mastering them. From the statistical

results, this aspect of the Workshop was not effective.

The over -all findings for the Linguistics Workshop support 4 of the

5 projected hypotheses. Therefore, the Workshop seemed to be effective

in developing in the EL subjects a more positive view of their role in

educating handicapped children.
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DISCUSSION

The findings of this project are specifically discussed in relation

to each of the 3 workshops. .In addition, the limitations of this project

as well as the inclusion of the project findings in the special education

training prograr at Southern Connecticut State College are discussed.

Interpersona,: suuaaztwlaa. The results of the statistical

analysis did not support any of the 3 hypotheses regarding the improved

skills of the LIPS group. Drezek (1971) conducted a study on under-

graduates in special education at Southern Connecticut State College who

participated in the Interpersonal Skills Workshop in the first year of

this project. He found that his experimental group had improved inter-

personal skills as measured by the Interpersonal Skills Questionnaire and

improved acceptance of self and of others as L,..lasured by the Self-Other

Scale. The discrepancy between Drezekts findings and those of this

project may be due to the following factors: (a) Drezek used the paramatic

analysis of covariance statistic, while the non-paz.metric chi square was

used for this special project; (b) Drezek used a probability level of .10

for statistical significance, while .05 was used for this project; (c)

Drezek analyzed total scores, while individual items were analyzed in this

project, and (d) each group i$ a different entity varying in its respon-

siveness to sensitivity training. Gerber, w-:o conducted the sensitivity

training workshops for this project and for the Drezek study, found that the

workshop groups differed each semester. Some groups provided their own

structure and required minimal guidance and application exercises, while

other groups 'lacked structure and required maximum guidance and application

-ZS
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exercises. It seems likely that all 4 factors probably were involved

in the discrepant findings of the Drezek study and those of this project.

From the results of this study, it seems that sensitivity training

may be effective in making students aware of their feelings regarding

their interpersonal skills. However, it seems doubtful that changes in

well-ingrained personality traits involving the students' social inter-

actions can be modified through sensitivity training workshops incorporated

in a teacher training program.

A more productive approach to personality variables in prospective

teachers might be to pre-select students who have desirable personality

traits rather than attempting to alter existing personality traits. It is

likely that there are many different types of personality traits and inter-

personal skills that are compatible with effective teacher-pupil social

interactions, and not just one or a few types. Future research should be

directed toward identifying the many different positive interpersonal skills

as well as negative interpersonal skills; i.e., traits that are not

compatible with effective teacher-pupil social interactions.

With the increasing surplus of special education teachers in many

locales, pre-selection of prospective teachers may enable training programs

to identify eandidatf!s with greater chances of teaching success, rather than

accepting anyone who is interested in special education as has often been

done. StuJents with positive personality traits and interpersonal skills

would be encouraged to continue in sl,ci41 eAication, while those with

negative characteristics would be channeled to other preparation programs

where personality variables are not as critical for effectiveness.

The means for implementing such a pre-selection process involve 2
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steps, first the identification of negative interpersonal traits, and

secondly, the systematic identification of such traits in prospective

teachers. Tests alone are probably not sufficiently valid or reliable

indicators of such personality variables. It would seem imperative to

have intensive interpersonal interactions between the faculty and the

students to identify these variables. Sensitivity training might be an

excellent medium for such intensive interpersoml interactions. Therefore,

sensitivity treining workshops might be required of all students beginning

in a preparatory program so that those with negative personality traits

could he discouraged from becoming special education teachers and those

with positive trais could be encouraged to continue in special education.

Attitudes ac J Values Work3hop. The statistical findings necessitate

the rejection of the 3 hypotheses regarding the more positive attitudes

and values e. the EA_V group to minorities. However, the analysis of the

statistical: significant items indicated a reduction in fear of minorities

in the EA.v group, and also a slightly more positive view of some aspects of

the cultuee of minorities.

There were 14) sijnificant cle..1ge;i in the views of the EA.4.1 group toward

the type of education best suited for minorities. This is an especially

important variable in light the findings by Rubin, Kills, and Below (1973)

that average 1Q children are being placed in speeial classes for the retarded

on the basis of their social It seem, Livit prospective teachers

have strongly ingrained views to'nrd the education for lower class and

minority children, and these vii:.:; art.. exceedingly difficult to modify.

There are 2 factors that may, in part, explain the statistical findings

for the Attizudes and Values Work,hop. Fir:.t, 12 session l may have had
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inadequate time to guide students to become aware of their views of

minorities, and also to modify these views. Secondly, some students

may have authoritarian or prejudiced personalities (Alleport, 1958). To

change such a personality requires the modification of a whole life

pattern. It is unlikely that this can be accomplished through a "talking"

or workshop approach.

On' the basis of the findings, it seems that assessment and modification,

when possible, of the attitudes and values toward minorities of prospective

special education teachers should be part of all preparatory programs.

This would have to be done on an intensive bae5.s throughout the first year

of the students' program.

Those students with positive attitudes toward minorities would be

encouraged Le teach the many minority group children found in urban settings.

Those students identified as having prejudiced personalities, or unalterable

negative ateeudes toward minorities, would be encouraged to teach middle

class, suburban handicapped children. It might be deemed necessary that

same, or even all, :,f_tJents with such prejudiced personalities would be

encouraged to enter a field of preparation other than education. It is

likely that most temchers of normal or handicapped children will have

contact with lower social class and/or minoriy group children. if such

students are allowed to continue in cducation, non- egalitarian practices

such as those identified by Rubin Krus, nalow will never abate.

Linguistics Workshop. The statistial findings for the Linguistics

Workshop supported 4 of the 5 hypotheses. Therefore, the EL subjects had

more positive views about their abilities to trnprove the development of

handicapped children through diagnosing and treating their lear-ling problems
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in language. It must be stressed that the students' feelings about

their abilities were assessed, and not their actual abilities. However,

the students feelings about their abilities are probably as important

as their actual abilities.

These findings indicate that undergraduates can be trained as

resource teachers. Therefore, a basic foundation for training highly

specialized resource teachers can be 14id when the students are under-

graduates. This foundation can be built upon when the students enter

graduate training. Therefore, the discontinuity of training where under-

graduates are trained to teach one type of self contained class and then

as graudates they are trained as resource teachers for all types of

handicapped children can be avoided.

By contrasting the finrlings of the Linguistics Workshop with those

of the Interpersonal Skills and Attitudes and Values Workshops, it might

be concluded thlt it is more productive to train students to teach than

to modify their personalities or attitudes. Therefore, training programs

should be built around pre-selecting students with certain traits, and

then concentrating on how to train these students to actually teach.

The Linguistics Workshop seemed to be an effective way of training

students in highly specialized skills without the use of psychological

and educational jargon, labels, classifications, and causative factors.

By guiding the students to identify language problems, they were able

to learn to treat these problems.

The Workshop also demonstrated that the best way to teach a student

to teach is to allow him to immediately apply what he learns to actual

children. The traditional dichotomy of courses vs. practicums and
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and student teaching experiences in most undergraduate programs does

not seem to be an effective way of teaching students to teach. Rather,

each course involving how to identify or treat handicapped children's

problems should include immediate application with actual children.

It would seem that training prospective teachers to diagnose and

treat learning problems of all types of handicapped children should be

Chu basic approach pervading all courses in a teacher training program.

Students should be given training and experience in linguistics, perceptual

motor, and academic areas so that they can eventually deal with any type

of problem in any type of handicapped child.

Limitations of the Prolul. There are 4 major limitations of this

Project: (1) the nature of the subjects, (2) the amount of time,

(3) the methods of assessment, and (4) the areas of training.

Both the E and C subjects of this projcet were volunteers. The C

group was equivalent to the E group in that they were volunteers who

could not participate in the Workshops because of scheduling problems.

However, the degree of generalization from the E and C groups to all other

students who did not volunteer is limited. Approximately k of all

students asked to volunteer did so. However, the remaining k are

qualitatively different in that they were unwilling to find out about their

interpersonal sk ills, attitudes and values, and ways of improving their

teaching abilities. how changes would be effected with those students

who did not volunteer is a much more difficult problem to attack.

The number of workshop sessions was limited to 12. This was necessitated

by the factor that the workshops had to be fitted into the semester schedule.

It is likely that 12 sessions was not adequate time for any of the 3
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workshops areas. Therefore, the findings should be viewed as minimal.

The method for assessins the 3 areas of training was through self-

rating aualtionnaires. Although feelings are important indices of change,

they certainly are not sufficient. Future studies of this nature should

combine assessment of feelings with assessment of behavioral changes.

For example, interpersonal skills can be behaviorally evaluated with

instruments such as Flanders' interaction analysis (Amidon and Flanders,

1963).

The areas of training were circumscribed by the history of this

project. For example, linguistics was just one of several areas in which

the students might have been trained. Differing results might have been

obtained had workshops on perceptual-motor or academic areas been given.

The Attitu. and Values Workshop primarily stressed racial minorities.

Had lower social ..ass children been stressed differing results might

have been obts.inc2d.

Inclusion of Project Findin,?s in S.ecial Education Curriculum. The

findings of this project are being used as part of the basis of the re-

conceptualization of the undergraduate training program in special

education at Southern Connecticut State College. Because of the great

numbers of students wanting to enter special education, it is becoming

necessary to devise criteria for selecting prospective teachers who have

greater chances of success. Obviously, the use of grades alone is not

adequate. Fre-selection criteria involving the student's interpersonal

skills and attitudes and values are being developed.

A non-categorical approach with various Lraining modules is also

being conceptualized for the undergraduate training program. This
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approach will include training modules in various areas of competency

such as behavior modification, linguistics, perception, and academics,

The format of the Linguistics Workshop will provide the basis for

developing these training modules.

This special project ha's enabled the special education department

to try new approaches that would not have been possible without federal

support. This project has opened new avenues of thinking for the

faculty, and hopefully will improve the prospective teacher and the

education she provides to her students,
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APPENDIX A

SOUTHEPN CONNECTICUT STATE COLLEGE Esther Minskoff
SPECIAL EDUCATION DEPARTMENT Associate Professor

WORKSHOP EVALUATION FORM

Workshop Class Date

Please evaluate this workshop as honestly and completely as possible.
Your name has not been requested so you can be as candid as you like.

1. Do you feel that you benefited from the workshop?

Yes No

(a) If yes, how?

(b) If no, why not?

2. What were the good points of the workshop?

3. What were the bad points of the workshop?

Compare the effectiveness of the workshop in training you to be a
special education teacher with the effectiveness of your regular
course work.

(a) In what ways was your regular course work more helpful than
the workshop?

(b) In what ways was the workshop more helpful than your regular
course work?
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WORKSHOP EVALUATION FORM

Workshop Class Date

5. What content or activities would you recommend adding to the
workshop?

6. What content or activities would you recommend deleting from the
workshop?

7. Make any comment about your experiences in the workshop that you
feel would be helpful in improving it for future students?



APPENDIX B

NAME DATE

IPSQ FORM P

This is a study of some of your attitudes toward your behavior with

others. Of course, there isno right answer for any statement. The

best answer is what you feel is true of yourself. Your own individual

score will not be used, but everyone's scores pooled to see as a group

how you rate yourselves. Therefore, your scores will be kept completely

confidential. You are to respond to each item according to the following:

1 = Not at all true of myself
2 = Slightly true of myself
3 = About half-way true of myself
4 = Mostly true of myself
5 = Completely true of myself

(1) I am confident of myself.

(2) I can share other people's feelings.

(3) When objectivity is called for, I resist the urge to take sides

and play favorites.

(4) I say what I feel.

(5) I understand the impact other people have on my feelings and

behavior.

(6) I live up to my ideals.

(7) I am an influential member in groups I belong to.

(8) I understand the special ways in which people behave when they
are in groups.

(9) I understand the impact I have on other people's feelings and
behavior.

(10) When I have e personal problem I can handle it.

(11) I know who. I am.

(12) I am stable and consistent in my relationships.

(13) my opinions and insights influence other people.

(14) I lead groups effectively.

(15) I understand what motivates the behavior of people I Ithow.
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IPSQ FORM P

(16) I am a good listener.

(17) I don't fall apart, even when I'm quite upset.

(18) If necessary, I can change my way of doing thtngs to meet
others' needs.

(19) When other people are upset I can stay calm.

(20) I understand what motivates my behavior.
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SO FORM 1

This is a study of some of your attitudes. Of course, there is no right
answer for any statement. The best answer is what you feel is true of
yourself.

You are to respond to each question on the answer sheet according to the
following scheMe:

1 2 3 4 5

Not at all Slightly About half- Mostly True
true of my- true of way true of true of of
self myself myself myself myself

Remember, the best answer is the one which applies to you.

1. I'd like it if I could find someone who would tell me how to solve
my personal problems.

2. I don't question my worth as a person, even if I think others do..

3. I can be comfortable with all varieties of people -- from the highest
to the lowest.

4. I 'can become so absorbed in the work I'm doing that it doesn't bother
me not to have any intimate friends.

5. I don't approve of spending time and energy in doing things for other
people. I believe in looking to my family and myself more and letting
others shift for themselves.

6. When people say nice things about me, I find it difficult to believe
they really mean it. I think maybe they're kidding me or just aren't
being sincere.

7.. If there is any criticism or anyone says anthing about me, I just
can't take it.

8. I don't say much at social affairs because I'm afraid that people will
criticize me or laugh if I say the wrong thing.

9. I realize that I'm not living very effectively but I just don't believe
that I've got it in me to use my energies in better ways.

10. I don't approve of doing favors for people. If you're too agreeable
they'll take advantage of you.

11. I look on most of the feelings and impulses I have toward people as
being quite natural and acceptable.
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12. Something inside me just won't let
I've done -- if it turns out well,
this is beneath me, I shouldn't be
a fair test.

me be satisfied with any job
I get a very smug feeling that
satisfied with this, this isn't

13. I feel different from other people. I'd like to have the feeling of
security that comes from knowing I'm not too different from others.

14. I'm afraid for people that I like to find out what I'm really like,
for fear they'd be disappointed in me.

15. I am frequently bothered by feelings of inferiority.

16. Because of other people, I haven't been able to achieve as much as
I should have.

17. I am quite shy and self-conscious in social situations.

18. In order to get along and be liked, I tend to be what people expect
me to be rather than anything else.

19. I usually ignore the feelings of others when I'm accomplishing some
important end.

20. I seem to have a real inner strength in handling things. I'm on a
pretty solid foundation and it makes me pretty sure of myself.

21. There's no sense in compromising. When people have values I don't
like, I just don't care to have much to do with them.

22. The person you marry may not be perfect, but I believe in trying to
get him (or her) to change along desirable lines.

23. I see no objection to stepping on other people's toes a little if it'll
help get me what I want in life.

24. I feel self-conscious when I'm with people who have a superior position
to mine in business (1-: at school.

. 25. I try to get people to do what I want them Lo do, in one way or another.

26. I often tell people what they should do when they're having trouble in
making a decision.

27. I enjoy myself most when I'm alone, away from other people.

28.. I think I'm neurotic or something.

29. I feel neither above nor below the people I meet.

30. Sometimes people misunderstand me when I try to keep them from making
mistakes that could have an important effect on their lives.
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31. Very often I don't try to be friendly with people because I chink
they won't like me.

32. There are very few times when I compliment people for their talents
or jobs they've done.

33. I enjoy doing little favors for people even if I don't know them well.

34. I feel that I'm a person of worth, on an equal plane with others.

35. I can't avoid feeling gui.:.ty about the way I feel toward certain
people in my life.

36. I prefer to be alone rather than have close friendships with any of
the people around me.

37. I'm not afraid of meeting new people. I feel that I'm a worthwhile
person and there's no reason why they should dislike me.

38. I sort of only half-believe in myself.

39. I seldom worry about other people. I'm really pretty self-centered.

40. I'm very sensitive. People say things and I have a tendency to think
they're criticizing me or insulting me in some way and later when I
think of it, they may not have meant anything like that at all.

41. I think I have certain abilities and other people say so too, but I
wonder if I'm not giving them an importance way beyond what they deserve.

42. I feel confident that I can do something about the problems that may
arise in the future.

43. I believe that people should get cred.tt for their accomplishments
but I very seldom come across work that deserves praise.

44. When someone asks for advice about some personal problem, I'm most
likely to say, "It's up to you to decide," rather than tell him

. what he should do.

45. I guess I put on a show to impress people. I know I'm not the person
I pretend to be.

46. I feel that for the most part one has to fight his way through life.
That means that people who stand in the way will be hurt.

47.' I can't help feeling superior (or inferior) to most of the people
I know.

48. I do not worry or condemn myself if other people pass judgment
against me.

49. I don't hesitate to urge people to live by the same high set of
values which I have for myself.

50. I can be friendly with people who do things which I consider wrong.
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51. I don't feel very normal, but I want to feel normal.

52. When I'm in a group I usually don't say much for fear of saying

the wrong thing.

53. T have a tendency to sidestep my problems.

54. If people are weak and inefficient I'm inclined to take advantage

of them. .1 believe you must be strong to achieve your goals.

55. I'm easily irritattAl by people WhO argue with me.

56. Whea I'm dealing with younger persons, I expect them to do what I

tell thRm.

57, I don't see mnch point to doing things for others unless they can do

you some "ood later on.

58. Even when people do think well of me, I feel sort Jf guilty because

I know I must be fooling them -- that if I were to be myself,

they wouldn't think well of me.

59. I feel that I'm on the same level as other people end that helps to

establish good relations with them.

60. If someone I know is having difficulty in working things out for

himself, I to tell him what to do.

61. I feel that ,?.ople are apt to react different3y to me than they would

normally rect to other people.

62. :live too much by other people's standards.

63. When I htive to address a group, I get self-conscious and have
difficulty saying things well.

64. If I didn't always have such hard luck, I'd accomplish much more
than I have.
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DEPARTMENT OF SPECIAL EDUCATION Associate Professor

Name

LINGUISTICS RATING SCALE

Class Date

This is a study of your attitudes toward teaching language. Please

check the one choice for each item that best describes your feelings.

There is no right answer. The best answer is the one that you feel truly

describes you.

7.. I believe that a handicapped child's language development (i.e., his

grammar, vocabulary, and speech) can be influenced to a:

....,=1= (a) strong degree.
(b) moderate degree.
(c) limited degree.
(d) cannot be influenced at all.

Language development in the curriculum for handicapped children should

be given:

..1.
OM'

(a) strong emphasis.
(b) moderate emphasis.
(c) limited emphasis.
(d) no emphasis.

3. When I teach, I will be able to provide:

...1.M.1.111.

,11111.11111.111.011

(1) excellent language training for my student.
(b) adequate language training for my students.

(c) poor language training for my students.
(d) I will not be able to provide language training

at all.

4. In terms of specific lessons for teaching grammar (e.g., tense, action

sentences, sentences showing cause and effect), I will be able to

provide:

(a) excellent lessons.
CO adequate lessons.
(c) poor lessons.
(d) I will not be able to provide any lessons.

5. In terms of specific lessons for developing vocabulary (e.g., nouns,

verbs, adjectives) appropriate to the development level of my students,

I will be able to provide:

(a) excellent lessons.
(b) adequate lessons.
(c) poor lessons.

(d) I will not be able to provide any lessons.
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b. I.c trems of specific lessons in auditory perception (e.g., discrimination

cr later eiciods, rhymir.3), I will be able to previde:

moillAmimmsboftlIm

1111.0

(a)

(b)

(c)

(d)

excellent 'Bacons.
adequate lessons.
roor lessons.
vIll DZ. be able to provide any lessons.

7. terme c qpecific /essoaa in visual perception (e.g., figure

crounsi re*:.tians, ,spatial relations, shape discrimination), I will be

ab4e to provide:

,mwomen.1011

(c) excellent lessons.
(b) adequate lessons,

(o) poor lessons.
(d) I wiL1 not be able to provide any lessons.

d. %P1teve that it is possible to influence a handicapped child's

r6.4e-a; coil. ity to ,:

110.10M (a) strong degree.
(j') moderate degree,

(c) li-itcd degree.
(d) cannot be in!luenced at all.

9. Reaeirv:, 4..struction in the curriculum for Landicapped children should

be gi.en:

1111M. (a) strong emphasis.
(b) moderate emphasis.
(c) limited emphasis.
(d) n. :wheats.

10. When I teach, I will be able to provide:

(a) exrellenc reading instruction for my students.

(b) adaqurte reading instruction for my students.

(c) poor r,ading instruction for my students.

(d) I will not be able to provide any reading
inbtruction.

mwoalapapeoopgrwas

'.111.1

11. In terms of specific lessons for teaching reading through 3 phonics

approach (e.g., word families, sound blending), I will be able to provide:

wm11.. (a) excellent lessons.
(b) adequate lessons.

(c) poor lessons.
(d) I will not be able to provide any phonics lessons.
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LINGUISTICS RATING SCALE

Class Data

12. In terms of specific lessons for teaching reading through a look
and say or sight approach (e.g., experience charts, kinesthetics
methods), I will be able to provide:

10, (a) excellent lessons.
(b) adequate lessons.
(c) poor lessons.
(d) I will not be able to provide any lessons

using a look and say method.

13. I believe that it is possible to train intellectual abilities in
handicapped children to a:

11111IM

14. I believe that:

(a) strong degree.
(b) moderate degree.
(c) limited degree.
(d) not possible at all.

(a) memory skills are more important than thinking
skills in educating retarded children.

(b) thinking skills are more important than memory
skills in educating retarded children.

(c) both memory and thinking skills are equally
important in educating retarded children.

(d) don't know if memory or thinking skills are
more important.

15. I believe that in the education of retarded children it is
important to:

(a) give primary stress to concrete areas that
require rote memory and secondary stress to
abstract areas that require problem solving
skills.

(b) give primary stress to abstract areas that
require problem solving skills and secondary
stress to concrete areas that require rote
memory.

(c) give equal stress to concrete and abstract
areas, whenever possible.

(d) don't know.



LINGUISTICS RATING SCALE

Name Class Date

16. In terms of specific lessons for training memory (e.g., labelling

and kinesthetic cues for visual memory and rhythm for auditory
memory), I will be ableto provide:

411
(a) excellent lessons.
(b) adequate lessons.
(c) poor lessons.
(d) I will not be able to provide any lessons

for training memory.

17. In terms of specific lessons for training thinking processes
(e.g., classifying, associating, absurdities), I will be able to

provide:

(a) excellent lessons.
(b) adequate lessons.
(c) poor lessons.
(d) I will not be able to provide any lessons

to train thinking processes.

18. I believe that whenever possible the teacher should ask questions

which require:

winno

(a) short student answers which require minimal
thinking skills and verbalization.

(b) long student answers which require much
thinking skills and verbalization.

(c) don't know.

19. I believe that maintaining discipline is:

(a) one of the most important aspects of effective
teaching.

(b) is oily necessary so teaching can take place,
but is not important in itself.

(c) not important for effective teaching.

20. I believe that the teacher should:

(a) do most of the talking in the classroom and
the students should speak only when called
upon.

(b) do the same amount of talking as the students
do.

(c) talk as little as possilbe, while the students
should talk as much as possible.
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21. 1 believe that there should be:

Name
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LINGUISTICS RATING SCALE

Class

MIN.M.MID

Data

(a) Complete freedom for the children to talk
and move around the classroom.

(b) some freedom for the children to occasionally
talk and move around the classroom.

(c) little freedom for the children to talk and
move around the classroom.

22. When I am in the classroom, I am:

23. When I teach, I:

(a) strongly aware of the language characteristics
of the students.

(b) moderately aware of the language characteristics
of the students.

(c) somewhat aware of the language characteristics
of the sc'4dents.

(d) noc, aware of tne language characteristics of
the students.

(a) will definitely be able to identify children
with possible learning disabilities in language.

(b) may be able to identify children with possible
learning disabilities in language.

(c) will riot be able to identify children with
possible learning disabilities in language.

24. My knowledge of diagnostic tests such as the ITPA, Wepman, Frostig,
and Purdue is:

(a) excellent.
(b) moderate.
(c) limited.
(d) none.

25. When I teach, I think I will be:

(a) very good at training children with learning
disabilities in language.

(b) adecuate 't training children with learning
disabilities in language.

(c) Rom at training children with learning
disabilities in language.

(d) totally unable to train children with learning
el.ibilities in language.
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LINGUISTICS RATING SCALE

Class Date

26. My knowledge of remedial technique such as the Frostig, Fernald,
Kephart is:

.01.

(a) excellent.
(b) moderate.
(c) limited.
(d) none.

27. A child's incorrect response to a question is important because:

(a) it shows he has not mastered the underlying
process

(b) it can be used to teach the child the desired
learning.

(c) both of above.
(d) 011d's incorrect response is not particularly

important.

28. When a child answers a question incorrectly, it is best to give him
the correct answer so he is not frustrated and so the lesson will run
smoothly:

1.1
uolowelinesdn

(a) strongly agree.
(b) agree.
(c) disagree.
(d) strongly disagree.

29. When a answers a question incorrectly, it is best to lead him
to the correct response by re-structuring the teaching situation even
if he meets frustration and the lesson is slowed.

ONNEMMII

1110

(a) strongly agree.
(b) agree.
(c) disagree.
(d) stron.A3y disagree,

30. When child responds incorrectly, I will be able to r^- structure the
teaching situation to lead him to the correct response ( .g., by
prIvidtng cues in another srynsc modality, using a recognition instead
of a recall task) :

(a) very wc:.1.
(b) ad,Nuatoiy.
(c) poorly.
(d) not at all.


